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This study aimed at exploring teachers' attitudes toward teaching English as a foreign language at the 
primary level stage in Jordan. The participants of the study were 120 teachers of the English language 
(82 females and 38 males). They were randomly chosen from the primary schools in Irbid Second 
Directorate of Education in the second semester of the academic year 2009/ 2010. To answer the 
questions of the study, the researcher designed a questionnaire. Proper statistical analys is were used 
to analyze the results. The results of the study indicated that teachers' attitudes toward teaching 
English as a foreign language were positive with a mean of 3.87. It also showed that there were no 
statistically significant differences in English language teachers' attitudes toward teaching English due 
to: education, gender, years of experience, and marital status. Based on the results, it is recommended 
for educators to conduct experimental studies to explore teachers' attitudes toward teaching English as 
a foreign language that best support children's positive attitudes toward English in teaching – learning 
process. 
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INTRODUCTION 
 
English is now a global language. It has become a lingua 
franca of international trade and communication. Al-Abed 
Al-Haq & Samadi (1996) state that English is the 
language for wider commutation nowadays, this spread 
of English is derived from the fact that English is used for 
teaching purposes, pursuing higher studies, 
understanding foreign cultures, reading foreign press, 
communicating with English speaking people, and for 
professional and business matters. They add that English 
is a medium of instruction especially in medicine and 
engineering. According to Crystal (2003) English 
language indisputably the language of knowledge, it is 
the language of science and mathematics, politics, 
business, media and allied technology. Thus, it is 
important for children to acquire high English language 
proficiency as early as possible for procuring the 
information presented through this language. 

Richards and Rodgers (2007) confirms that many 
educational leaders believe that English is an 

international language and it should be taught at the very 
beginning of formal education. Many of them believe that 
it is easier to acquire a language in the early childhood, 
and that it is imperative to ensure that young learners 
acquire a basic command of English before being 
influenced by the native language (Arabic Language). 

At an early age, children have an inherited device to 
acquire the language, it is the Language Acquisition 
Device (LAD) which is a theory clarified by Noam 
Chomsky. The inborn device that occupies within the 
brain of children at early age enables the rapid 
acquisition of the vocabulary and grammatical rules of a 
language such as Greek, French, English or any other 
language. The use of this device decreases as the child 
grows older, and also has the inclination to reject learning 
a new language (Yats, 2007).  

This theory underlines the importance of teaching 
English at the primary level in government schools . For 
this reason, educators in Jordan allocate a lion's share of 
their objectives to increase focus on teaching English as 
a foreign language   (TEFL)   at  early age. Therefore, the  
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Ministry of Education (MoE) (2000) in Jordan brought 
about a significant policy change in the status of English 
in public schools which took place, when a new 
curriculum for the primary level was adopted along with 
the introduction of teaching English as a school subject, 
whereas English before 2000 was taught as a 
compulsory subject at government schools, starting from 
the fifth grade. Thus, children attending Jordanian public 
schools in 2000/2001 studied the Jordanian MoE first 
book of English. In fact, one of the primary goals of MoE 
in Jordan is to improve students' English language 
proficiency as well as teachers' attitudes toward teaching 
– learning process. 

When teaching English as an international language, 
teachers should realize the value of including topics that 
deal with the local culture. This supports teachers' 
attitudes toward the choice of methods and strategies 
that are suitable to the local educational setting, and 
recognize the capability of teachers based on the results 
of a questionnaire given to Chilean teachers of English. 
The researcher asserts that in chile there is a growing 
reinforcement for such attitudes. Nowadays many 
countries where English is a required subject it is 
important for local teachers to consider the local needs of 
the students , and to determine what methods are 
appropriate for the local context in English language 
teaching. So that learners will be able to use English to 
tell others about their own society and their own culture 
(Mckay, 2003).  

Garrett and his co-workers (2003) study language 
ideology as an essential construct that closely related to 
language attitudes. Their study claims that by using a 
collection of several methods in the classroom, teachers 
and students may successfully access the powerful effect 
of ideology running within community and society at 
large. The researchers add that knowledge of English as 
an international language is one of the most significant 
instruments that focus young learners' attitudes to 
language in communicating between countries, cultural 
members, communities, societies, peers, and friends.  

Lantolf (2006) concludes that language classroom 
should serve as forums for developing language 
awareness, not only for students but also for teachers. 
Using language classrooms as forums is an important 
concept because teachers' language awareness and 
attitudes greatly affect the development of students' 
language literacy. 

Attitude is one of the most fundamental principles, in 
teaching – learning process. It has been extensively 
studied. An attitude is defined as a relatively enduring 
organization of beliefs, feelings, attitudes and behavioral 
tendencies towards socially significant objects, groups, 
events or symbols (Hogg & Vaughan 2005).  Brown 
(2000)  points out, that attitudes are cognitive and 
affective. They are related to ideas as well as to feelings 
and emotions. Attitudes start to evolve early and they are 
affected by many factors such as parents, peers, and 
dealing with people who have social and cultural 

differences. According to Gardner (Cited in Al-Tamimi & 
Shuib, 2009) attitudes are constituent of motivation which 
refers to the collection of exertion and tendency to 
accomplish the goal of learning plus encouraging 
attitudes towards learning the language.  

Matsuda (2000) defines attitude as a concept that 
consists of three categories: the cognitive category 
relates to beliefs or opinions held consciously about the 
language; the affective category relates to feelings about 
it; and the behavioral category relates to aim to contrive 
an action. Morries and Maisto (2005) state that attitudes 
are selectively acquired and integrated through learning 
and experience; they are enduring dispositions indicating 
response consistency. Positive or negative attitudes 
towards a social or psychological object represent the 
salient characteristics of an attitude. Ustuner (2006) 
defines attitude as a disposition which springs teacher's 
thoughts, feelings, and behaviors about a psychological 
object. He also states that one of the important elements 
determining the teachers' attitudes is the characteristic of 
the teachers' attitudes towards the teaching profession. 

To ensure language learning consistency, teachers 
should have positive attitudes towards students' 
psychological comfort. Watson (2003) describes teaching 
as an intensely psychological process, and believes in 
teachers' capability to sustain an active classroom 
environment, encourage students, and make decisions 
rides on their own attitudes towards creating close 
relationships with students. These positive attitudes and 
practices performed by teachers can make a positive 
effect on their students' lives. Finally, it can affect 
students' future plans for success. Baker (2006) states 
that teachers' caring attitudes could have along positive 
effect on supporting students' self-esteem, it could rise 
higher because it leads to future academic prosperity. He 
explains that teachers must value the students. 
Psychologically, students could be influenced if they don’t 
get along with their teachers or have problems with them. 
One of consequences is that students will keep away 
from going to school. It is important for professional 
language teachers to make students confide in 
themselves, and help them to get over the issues that 
annoy them about school in their own life. This will make 
a big difference in students' life to express themselves 
and their feelings. Finally, this affects their future 
success. 

This study finds that teachers' attitudes toward teaching 
English at the primary level are positive and there are no 
statistically significant differences in the EFL teachers' 
attitudes towards teaching English due to education, 
gender, years of experience and marital status. 

Finally, teachers working hand in hand with young 
learners foster the positive attitudes to make English 
teaching effective and meaningful. 
 
Statement of the Problem 
 

Based on the researcher's experience as a teacher of 
English,   the   researcher  noticed that most students are  
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weak in learning English. Teachers often complain about 
the weakness of their students in learning English 
language. To enhance students' level of proficiency in 
English the Ministry of Education decided to teach 
English at the primary level.  
 
Purpose of the Study 
 
The purpose of this study is to investigate the following 
objectives: 
1- Teachers' attitudes toward teaching English as a 

foreign language at the primary level. 
2- Differences in teachers' attitudes based on teachers' 

demographical variables: (Education, gender, years of 
experience, marital status). 

 
Questions of the stuDY 
 
The study attempts to answer the following questions: 
1- What are teachers' attitudes toward teaching English as 

a foreign language at the primary level? 
2- Are there any significant Statistical differences in 

teachers' attitudes based on their education, gender, 
years of experience, and marital status? 

 
Significance of the Study 
 
This study derives its significance from the fact that: 
1- Teachers' attitudes toward teaching English at the 

primary level in Jordan have not been investigated 
before. 

2- It provides findings on teachers' attitudes toward 
teaching English at the primary level.   
It becomes clear that this study aims basically at 

defining the EFL teachers attitudes toward teaching 
English at the primary level. The decision of the Ministry 
of Education affects teachers' performance and 
consequently has an effect upon students' acquisition. It 
may determine the teachers' negative attitudes to be 
modified through outstanding plans and teaching 
strategies designed by decision makers at the MOE. 
Besides, it's well-known that English is the language of 
internet in addition to the fact that it is a universal 
language that is needed for communication and learning.  
 
Definitions of terms 
 
The following terms will have the following meanings 
wherever they occur in this study. 
Attitude: Attitudes in this study are dictated by the EFL 
teachers responses to the items of the teachers' 
questionnaire.  
Primary level: Primary stage in Jordanian schools 
extending from grade 1 at the age of six to grade 6 at the 
age of twelve. 
Teaching – Learning process: "It is the most powerful 
instrument of Education to bring about desired changes 
in the students" (Smith, 2008). 

 
Theoretical Framework and Previous Studies 
 
Theoretical Framework 
 
A glint in teachers' attitudes towards teaching English 
makes a glint of excitements in the students' attitudes 
toward learning the language. Students who have 
enthusiastic teachers intend to put them higher than 
teachers who don’t show interest in their teaching 
(Barkely & Bianco, 2006). According to Patrick, Hisley & 
Kempler (2000) teachers who show enthusiastic attitudes 
towards the language they teach can lead to students 
who are engaged, excited, active, and eager to learn. 
The researchers find a coefficient between teachers, 
enthusiastic attitudes and students' intrinsic need to learn 
and being energetic in the classroom. As Wenglinsky 
(2002) suggests that a teacher cannot be defined to be 
competent by looking into his educational level or work 
experience. Teachers' affect students through motivation 
and mutual actions, particularly in the classroom, thus, 
educational level, and experience only represent a 
portion of classroom management and promote 
achievement. Driessen (2007) finds that teacher's marital 
status has no effect on student's achievement. Teacher's 
effectiveness is one of the keys to enhance students' 
accomplishment.  

Several researchers have shown that learning English 
is affected by many factors; motivation is one of these 
profound factors. Chiarantano (2007) concludes that 
teachers who have the attitudes of encouragement, 
motivation, and stimulation decrease the worries about 
learning English as a foreign language. The researcher 
also supports the idea of avoiding criticizing young 
learners and pointing out to their mistakes in 
pronunciation in class. They may become humiliated and 
may acquire a negative attitude and minify their interest 
in learning English Little. (1999) observes that children 
learning their tribal language as a foreign language are 
often criticized by elders and peers for their poor 
pronunciation and grammar. As criticism can be fatal to 
language learning, teachers should keep children 
motivated especially during the early beginning of 
learning a new language such as English.  

An early beginning of language learning will not 
guarantee a high proficiency. It should be supported by 
creative attitudes. In fact, educators have come to realize 
the development of creativity as one of the most 
important factors of English language teaching. Soh 
(2000) finds that the supportive teachers attitudes 
towards creativity can be fostered through teachers 
behaviors and teaching practices in classroom that keep 
children to sustain their interests. Well-chosen games are 
valuable as they give students a break and allow children 
to practice language through creative thinking, 
cooperative learning, and problem solving. Turner (2009) 
investigates the way teachers of English understand and 
carry   out   creative   teaching   in the first three years of  



Glob. Res. J. Educ. 902 
 
 
schooling (7, 8, and 9 years old). The researcher finds 
out that teachers, who use creative tasks, create 
meaningful games, use cooperative learning, answer 
children's questions, and provide rich learning 
environment help children to love their lessons. 

The Ministry of Education in Jordan currently 
incorporate, use, and match modern technology with 
teaching strategies in order to keep up with the ongoing 
educational development (Jordan Education Initiative, 
2003). Researchers assure that technology use supports 
and improves young learners, skills in the social, 
cognitive, and language literacy. Children in early 
childhood classrooms interact with peers when using 
technology. They share and assist each other and 
cooperate to solve problems (Wang & Ching, 2003). 
Teachers can support children with media rich content 
and integrate technology learning outcomes such as 
letter recognitions, sounds forming, learning habits, and 
understanding cultural concepts (Nir-Gal & Klein, 2004). 

Because language is closely related to culture, 
researchers have discussed the importance of 
understanding of the cultures that use the language. 
Moreover, students cannot master the language until they 
master cultural contexts in which the language occurs. 
Brown (2007) indicates that the foreign language 
learners' attitudes towards speakers of the target 
language enhance proficiency and play an important role 
in the process of their language acquisition. Students with 
positive attitudes towards the target language speakers 
and their culture are found to be more successful in 
learning a foreign language. In addition, the negative 
attitudes can be changed by cognitive methods, such as 
using information  through books or media, and activities 
that lead students to value the English culture Gardner 
(2005) argues that because language is an integral part 
of culture, the learning of a foreign language is 
dependent upon the learners willingness to identify the 
culture of the target language, incorporate aspects of the 
target language culture, and to include linguistic 
repertoire into their own behavior. 
 
 
PREVIOUS STUDIES 
 
Many researchers conducted studies about teaching 
English in general and some challenges facing students, 
the researcher reviewed some of them as follows: 

Abu Hamid's study (2003) aimed to investigate the 
most common educational difficulties in teaching English 
in the fifth and sixth grades, as noted by English teachers 
in the basic government schools in the northern 
governorates of Palestine. The study examined the 
impact of gender, experience, academic qualification, 
annual assessment of the teacher, and methods of 
teaching English in the perspective of the respondents 
regarding the educational difficulties faced by teachers. 
The study population consisted of (160) "English male 
and female teachers in the basic government schools in 

the northern governorates of Palestine" for the academic 
year (2001/2002). The number of teachers who 
responded to the questionnaire was (145) male and 
female teachers. The questionnaire was divided into (52) 
sections divided into six fields. As for the validity of the 
tool, the questionnaire was handed over to a committee 
of educational experts who considered it appropriate for 
the purposes of the study, while the questionnaire was 
confirmed by using Kronbach Alpha formula. In terms of 
statistical treatments, averages, percentages and 
standard deviations were calculated and analyzed for 
each of the six areas and difficulties faced by teachers in 
primary schools. The results of the study showed that 
teachers of English language face educational difficulties 
in teaching in the public schools in the northern 
governorates of Palestine. Teachers face difficulties in all 
fields and in all study questions, especially those with a 
bachelor's degree. 

Sarhadi (2009) explained that while teaching English as 
a global language flourishing across the world, this 
process seems to have encountered problems in Iran. 
Despite the fact that there is a strong relationship 
between age and language learning, this theoretical 
message has diverged from practice. The aim of this 
study was to describe two serious problems faced by 
students in the secondary and basic stages of teaching 
English, namely: The low level of English learning, and 
the gradual decline of their learning over time. To do this, 
dozens of methods were counted for (1500) students who 
entered the national entrance exam halls and who had 
entered a technical institute in Iran for four consecutive 
years. The study tested the hypotheses to the fullest 
extent. To analyze the results, some English courses 
were analyzed, especially vocabulary, grammar, and 
conversations. Accordingly, their shortcomings were 
examined, and the procedures and time allotted for 
teaching English were determined. 

Yassin (2013) applied a study to identify reading 
difficulties in English for the tenth grade, and how to deal 
with them as perceived by teachers and students. The 
study examined the effect of teachers' variables (gender, 
academic qualification, and years of experience), relating 
the existence of difficulties in reading English and how to 
deal with them. To achieve the objective of the study, the 
researcher developed two tools for collecting information: 
two questionnaires and an interview. First: an English 
questionnaire (for teachers), in addition to another 
questionnaire in English - translated into Arabic- for the 
student. Second: Interview as a second tool for teachers. 
The researcher conducted the interview herself. 
Consisting of (8) questions.  

The researcher conducted this study on the tenth grade 
students who study English as a foreign language and 
their teachers in the Nablus educational area, using a 
randomized stratified sample. The study population 
consisted of (4904) students, (2004) males and (2900) 
females, in addition to (94) teachers (31) male and (64) 
female students. The study sample consisted of 10% of  
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the study population. The results showed that the reading 
difficulties faced by the student in learning English is the 
result of student reading behaviors which were high, and 
that the content of the textbook, teaching aids, and 
teaching methods have a major role in reading difficulties. 
 
 
 

METHOD AND PROCEDURES 
 
Participants of the Study 
 
Participants of the study were 120 EFL teachers (82 
females, 38 males).They were randomly chosen from 
primary schools in Irbid Directorate of Education in the 
second semester of the academic year 2009 /2010.

 
 

Table 1: Distribution of sample based on educational level, gender, experience, and marital status 
 

Variable Value Label Frequency Percentage 

Education Community College 11 9.2% 
 Bachelors' Degree 80 66.7% 
 Higher Education 29 24.2% 
Total Case = 120   Total Per. 100.0% 
Gender Female 82 31.7% 
 Male 38 68.3% 
Total Case = 120 1-5 years  Total Per. 100.0% 
Experience Five Years and less 30 25.0% 
 6 – 10  35 29.2% 
 11 Years and above 55 45.8% 
Total Case = 120   Total Per. 100.0% 
Marital Single 29 24.2% 
 Married 91 75.8% 
Total Case = 120   Total Per. 100.0% 

 
 
Table 1 shows an overview of (120) teachers who 
responded to this survey. Despite the relatively small 
sample size, there is a wide diversity in terms of 
education, gender, years of experience, and marital 
status. It also shows the frequencies and percentages of 
the sample at each level of the four independent 
variables.  
 
Instrument of the study 
 
The researcher developed a questionnaire in order to 
achieve the objectives of this study. The questionnaire 
consisted of two parts:  
 

Part 1: four independent variables which were: 
a- Education: community college, bachelor's degree, or 

higher education 
b- Gender: male or female. 
c- Years of experience: 1-5 years, 6 – 10 year, or 11 

years and above. 
d- Marital status: single or married 
 
Part 2: The attitude questionnaire toward teaching 
English as a foreign language in the first four grades. 
 

Based on previous research and instruments, the 
researcher developed a questionnaire consisting of 20 
items to detect teachers' attitudes toward teaching 
English as a foreign language at the primary level in 
Jordan.  

The responses to these items range from strongly 
agree to strongly disagree in a 5 point scale (See 
Appendix A). 

 
Reliability of the questionnaire 
 
The reliability of the questionnaire was computed for 
internal consistency of all the items by using Cronbach 
Alph. It was found to be 0.95 for the questionnaire. The 
experimental sample of the study was 120 primary EFL 
teachers (males and females). 
 
The Questionnaire correcting method 
 
In order to understand the significance of means of 
teachers' attitudes toward teaching English the following 
statistical norm was used: 
- Positive attitudes = 3.67 – 5 
- Neutral attitudes = 2.34 - 3.66 
- Negative attitudes = 1.00 – 2.33 
 
Validity of the Questionnaire 
 
To establish the content validity of the questionnaire, the 
researcher employed the method of trustees' validity. The 
questionnaire was given to a jury of seven TEFL 
university professors at Yarmouk University, two English 
supervisors, and five experienced English teachers to 
judge its validity and to give their constructive comments 
and directions. They were asked whether the questions 
were comprehensive, enough, accurate, and appropriate. 
The questionnaire was modified to be in harmony with 
the jury's comments and recommendations. The 
questionnaire consisted of 20 items. 
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Administration of the Questionnaire 
 
The researcher distributed the questionnaire to all the 
EFL teachers of the Primary stage in Irbid second 
Directorate of Education in person, in the second 
semester of the academic year 2009/2010. The 
instructions were discussed with the teacher. The 
questionnaires were collected by the supervisors of 
English and by the researcher herself. 
 

 
FINDINGS AND DISCUSSION OF THE RESULTS 
 
Results of the first question 
 
The first question asks about the teachers' attitudes 
towards teaching English at the primary level. In order to 
answer this question the researcher calculated the 
means and the standard deviations of the items in the 
questionnaire. The results are presented in Table 2.

 
 
 

Table 2: Means, standard deviations and the rank of teachers' attitudes toward teaching English as a foreign language in the 
first four grades. 
 

Rank Item ID Item Mean S.D 

1.  10 Teaching English at the primary level develops language 
proficiency for continuing later education. 

4.32 .745 

2.  1 The decision of the Ministry of Education to teach English at the 
primary level is a prudent decision. 

4.20 1.017 

3.  2 Teaching English at primary level makes students active 
participants in the educational process. 

4.19 .853 

4.  3 Teaching English at primary level develops students' social skills. 4.17 .914 
5.  4 Teaching English at primary level enhances students' academic 

success. 
4.06 .626 

6.  8 Teaching English at primary level develops students' language 
learning abilities. 

4.05 .995 

7.  11 Teaching English at primary level cultivates students' enthusiasm. 4.02 .799 
8.  18 Teaching English at primary level promotes students' use of video 

games, and communication technology in learning English. 
3.89 1.106 

9.  5 Teaching English at primary level helps students gain an 
insightful understanding of Western Culture. 

3.88 .638 

10.  20 Teaching English at primary level helps students participate in 
new opportunities for better social changes. 

3.87 .925 

11.  9 Teaching English at primary level helps the use of multimedia 
technology 

3.79 1.250 

12.  16 Teaching English at primary level helps the growth of English 
through information technology. 

3.78 .654 

13.  14 Teaching English at primary level helps create close 
relationships. 

3.77 .877 

14.  12 Teaching English at primary level helps students form good 
learning habits. 

3.73 .860 

15.  13 Teaching English at primary level enhances cognitive and 
creative efforts. 

3.73 .648 

16.  6 Teaching English at primary level helps students watch TV and 
listen to radio programs in English. 

3.72 1.070 

17.  17 Teaching English at primary level helps incorporate positive 
interaction into their everyday life. 

3.70 1.034 

18.  19 Teaching English at primary level helps students set a clear plan 
for a better future. 

3.62 .769 

19.  15 Teaching English at primary level improves students self-
behavior. 

3.53 1.061 

20.  7 Teaching English at primary level helps students read foreign 
books, and magazines. 

3.48 1.037 

Total Questionnaire  3.87 .398 

 
 
Table 2 shows that the total level of teachers' attitudes 
towards teaching English in the first four grades is 
positive as the mean is 3.87. The table also shows that 
the highest mean is 4.32 and the lowest mean is 3.48 

with standard deviations that range between 1.037 and 
0.745. The results of the individual item of the teachers' 
questionnaire are illustrated clearly in this table. For ease 
of interpretation,   in   Table   2   the items are set out in a  
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descending order, from the one which most teachers 
agreed with, to the one which fewest teachers' agreed 
with. This result clarifies the crucial role of teachers' 
attitudes toward teaching English at the primary level in 
boosting teaching – learning process. Waston (2003), 
Matsuda (2000), and Ustuner (2006) conclude that 
teachers' attitudes affect their feelings, thoughts, and 
behaviors that finally affect students, future academic 
prosperity. The teachers' responses to most of the items 
in the questionnaire showed their high positive attitudes 
toward teaching English at the primary level. Teachers' 
attitudes towards the first 6 items were high positive. On 
the other hand, their attitudes towards the next 11 items 
were positive, while their attitudes towards the last three 
items were reasonably positive.  

Despite the great diversity of teachers' in terms of 
education, gender, years of experience, and marital 
status, there was a strong agreement on teaching English 
at the primary level. 

Perhaps the most interesting of this study is that most 
teachers agreed with the item: "Teaching English at the 
primary level develops language proficiency for 
continuing later education". It has the highest mean 4.32. 
the following six items also scored high agreements (4.02 
to 4.20). 

 The decision of the Ministry of Education to teach 
English at the primary level is a prudent decision (4.20). 

 Teaching English at primary level makes students 
active participants in the educational process (4.19). 

 Teaching English at primary level develops students' 
social skills (4.17). 

 Teaching English at primary level enhances students' 
academic success (4.06). 

 Teaching English at primary level develops students' 
language learning abilities (4.05). 

 Teaching English at primary level cultivates students' 
enthusiasm (4.02). 

The results show, overwhelmingly, that respondents 
viewed that teaching English at the primary level provides 
help to build the student's mastery of the language for 
later stages of education. These findings may relate to 
the decision of the Ministry of Education to teach English 
at the primary level. Educators in Jordan realized the 
importance of teaching English as it is an international 
language and an enriching experience for children who 
have the most to benefit from this opportunity. This 
corroborates with crystal (2003), Yats (2007), who 
believe that starting early offers the widest collection of 
benefits and chances for education and vocation. 
Universities nowadays set more and give property to 
knowledge of English language. As English becomes 
more globalized, it only becomes less and less of an 
option. According to Garret and his co-workers (2003) 
English language learning opens doors to better 
education as the pleasure of the experience of learning 
English may enhance a great ability and motivate 
children's passion for learning in general.  

For the item which focus on the role of English language 
in encouraging children to learn enthusiastically. 

Teachers who agreed with this item generate a lot of 
enthusiasm, motivate children to learn English within 
classroom setting, inspire them in friendly competitions, 
and cultivate their learning with enthusiasm. Teachers 
who subscribe to this view may experience the spark of 
enthusiastic attitudes noted by Barkely & Bianco (2006), 
and Chiarantano (2007).  

The researcher believes that the following findings are 
particularly important in the contemporary Jordanian 
context. All the four items resonate with a new skill – 
based model, where English is learnt by modern 
technology such multimedia technology, video games, 
and entertainment devices. 

 Teaching English at primary level promotes students' 
use of video games, and communication technology in 
learning English (3.89). 

 Teaching English at primary level helps the use of 
multimedia technology (3.79). 

 Teaching English at primary level helps the growth of 
English through information technology (3.78).  

 Teaching English at primary level helps students watch 
TV and listen to radio programs in English (3.72). 
Teachers who agree with these items are very much 

aware of the worlds' rapid changes as English is the 
language of electronics, technology, communication and 
entertainment devices, as they are available in English 
first before being made available, in other languages. 
This suggests that technology is becoming ever more 
pervasive. The challenge for teachers is to keep up with 
students' latest information technology, to create 
meaningful experiences and teach them how to apply this 
information to solve real life problems. To introduce 
children to the importance of technology teachers should 
give every child the opportunity to communicate and 
learn through games, watch TV and listen to radio 
programs. This will help students to sustain interest 
without being bored. This suggests that the traditional 
teaching of English is being moved from rote learning to a 
more developed way of learning. This reflects the 
perceptions of the Ministry of Education (2003), Wang & 
Ching (2003), and Nir-Gal & Klein (2004).  

This item shows that learning English provides not just 
sites to see, but also new and bigger view of the world. 

 Teaching English at primary level helps students gain 
an insightful understanding of Western Culture (3.88).  

Teachers who saw value in an eclectic understanding of 
western cultural aspects, accept the cultural differences 
and appreciate it subscribe to this understanding of the 
different cultural experiences which are necessary for 
children to deal with English language speakers in 
respect to these differences. This will help children to be 
familiar with Western culture and agree with Brown 
(2007) and Gardner (2005) findings.  

Learning English enables students to contact and 
communicate with people all over the world. English 
language gives students a new way of thinking to develop  
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their society. This under mentioned item boosted their 
participation in social change.  

 Teaching English at primary level helps students 
participate in new opportunities for better social 
changes (3.87). 

This supports Mckay (2003) that English helps children to 
better understand other cultures, expressions, and 
communication. This can open their mind and promote 
their self-esteem, self-direction, and self-confident. 
Finally, lead to better social changes. 

This item asked respondents whether teaching English 
helps students to make new friendships and develops 
students' positive interaction in their real world. The 
findings give us an indication of the strong attitudes of the 
teachers surveyed towards teaching English.  

 Teaching English at primary level helps create close 
relationships (3.77). 

 Teaching English at primary level improves students 
self-behavior (3.53) 

 Teaching English at primary level helps incorporate 
positive interaction into their everyday life (3.70). 
The essence of friendship is about behavior of care and 

respect. If students accept that speakers of English have 
the right to be different, then they open themselves up to 
the possibility of experiencing new relationships that bring 
fresh perspectives to their life. At the same time they can 
make friends inside the classroom when sharing activities 
in language learning classes. These items constant with 
Turner (2009) and Soh (2000) indication of how important 
for children to develop their social skills through learning 
English in order to be able to express themselves, and 
learn how to interact with peers, teachers and others 
through openness and trust. This is embedded in all 
language learning process.  

Learning English has been useful in opining a window 
into the perspectives of teachers to enhance creativity in 
the teaching – learning process. 

 Teaching English at primary level enhances cognitive 
and creative efforts (3.73).  
As creative efforts and cognitive skills lead to new 

insights, understanding, and conceptualizing of things. 
The results show that educators came to realize to 
promote different ways of creativity to motivate children to 
be able to success. This approves the ideas of Turner 
(2009) and Soh (2000).  

The next item concerns with helping students to plan 
better for their future. It may account for the finding that 
the group of teachers sampled was least positive about 
whether or not children can plan for better future at this 
early age. 

 Teaching English at primary level helps students set a 
clear plan for a better future (3.62). 
This finding shows what EFL teachers do to ensure 

students success. They try to move students forward in 
life by fostering pleasure and confidence in their ability to 

learn and plan for their future when accomplish their 
tasks and put mistakes and other failures behind. This 
will lead students to successful and better plans for their 
future. This gives evidence to what Watson (2003) and 
Baker (2006) assert.  

Here comes the finding of the item that shows the 
effect of English learning on forming good habits.  

 Teaching English at primary level helps students form 
good learning habits (3.73).  
Learning English helps in part with good learning habits 

formation. Because children are so young at this stage, 
mental energy is needed to commit to new learning 
habits as to set a way of learning vocabulary or in reading 
a story. The result shows how important for teachers to 
students for their good pronunciation or their nice 
handwriting encourage in order to foster the various 
learning habits. At this point the learning of the new habit 
will not be endangered. This will make students more 
receptive to the new learning habits. The good learning 
habit formation and self-control depends on the force of 
teachers' encouragement and rewards, as well as the 
development of self-behavior through self-control. This 
finding proves what Wang & Ching (2003) and 
Chiarantano (2007) conclude.  

The final item scored the lowest mean compared with 
the other findings in the questionnaire. 

 Teaching English at primary level helps students read 
foreign books, and magazines (3.48).  
This finding asserts that children at this age may 

struggle with reading foreign press for a variety of 
reasons including limited experience with books, and little 
phonemic awareness. Children at this age needs a lot of 
efforts, and explicit instruction to improve the necessary 
phoneme awareness, phonics and spelling through using 
creative tasks, and providing rich reading environment. 
Teachers should keep children motivated and develop 
appropriate reading activities. This seems to corroborate 
with Chiarantano (2007), Little (1999) and Turner (2009) 
beliefs.  

The results of the first question showed that EFL 
teachers have positive attitudes toward teaching English 
at the primary level. The results agreed with the decision 
of the Ministry of Education to teach English at the 
primary level.  
 
Results of the second question 
 
The second question asks if there are any significant 
statistical differences in teachers' attitudes based on their 
education, gender, years of experience and marital 
status. A four-way analysis of variance was conducted to 
evaluate teachers' attitudes toward teaching English due 
to the four independent variables at equal or less than 
0.05.
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Table 3: Four – Way Analysis of Variance of the teachers' attitudes toward teaching English as a foreign language 
based on the four independent variables 
 

Independent 
Variables 

Type III 
Sum of 
Squares 

D.F Mean Square F. Significant 
of F 

Education .069 2 .034 .209 .812 
Gender .006 1 .006 .036 .851 
Years of 
experience 

.087 2 .043 .264 .768 

M. Status .155 1 .155 .944 .333 
Error 18.571 113 .164   
Corrected Total 18.880 119    

 
 
Table 3 shows that there are no significant statistical 
differences in teachers' attitudes based on their 
educational level, gender, experience, and marital status. 
The research believes that these results could be due to 
these considerations: The simplicity of the text book's 
language that doesn’t need a high language teaching 
proficiency, time and efforts. Other reasons could be 
related to the easiness of the general pedagogy, 
strategies, and techniques that are used to teach young 
children. Besides, children are easy to deal with. 

As a matter of facts the results of this question are in 
agreement with Wenglinsky (2002) and Driessen (2007) 
who found that education, years of experience, and 
marital status don’t affect teachers' attitudes towards their 
teaching, and their students' achievements. To sum up, 
the researcher found that there are no statistically 
significant differences in teachers' attitudes towards 
teaching English among teachers with different levels of 
education. Both female and male teachers had positive 
attitudes toward teaching EFL. Teachers with different 
years of experience had the same positive attitudes 
towards teaching EFL at the primary level. Married 
teachers were found to have positive attitudes the same 
as single teachers.  

Finally, the researcher strongly believes that highly 
motivated teachers whose teaching efforts can make a 
big difference in students' success are characterized to 
be effective regardless to their educational level, gender, 
experience, and marital status. 
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